
School Improvement Plan 
 for Student Achievement 2017-18  

 

School: Centennial ’67 P.S. Principal: Debra Schouten 

  Vice-Principal(s):  

Area of Focus:  Literacy   
 Overall Goal:    We will close achievement gaps and improve students’ learning outcomes in reading for all students by moving students up by at least one level as evidenced by classroom (pre and 
post), and Provincial (EQAO) assessment. We will accomplish this goal by tracking and analyzing documentation of our focus students. 
 

Needs Assessment / Where Are We Now?? 
                                 Grade 3 Reading                                                                                      Grade 6 Reading  

                   

PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
ACT: Evidenced-Based Strategies/Action 

What are we going to do? 
ASSESS: Monitor/Gather Data 

How are we doing? What evidence do you have? 
REFLECT: Analyze/Reflect 

How did we do? Where to next?  

1st  CYCLE OF INQUIRY 
Starting June 29, 2017 

 
 
If/Then Statement: Posted by October 10, 2017 
If we deliver a comprehensive reading program with a focus 
on Guided and Shared Reading 3 to 5 times a week, then we 
will see an improvement in our students’ ability to read for 
meaning and make connections in both fiction and non-
fiction text as measured by PM Benchmark/Benchmark 
Assessment System base data for three focus students. 

 
 

Actions will be outlined in the first three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle – 
November 17th. 

In the first cycle the primary students have all been working on 
developing their early reading skills through guided and shared 
reading and/or 1-1 reading conferences 2-3 times a week.  
Actions include: 
-Modelling reading skills and comprehension during 1-1 
conferences 
-Focus on tracking text with their eyes and finger to pay attention 
to visual information 
-Before reading: discussing the title page, schema (what do you 
know?), taking a picture walk and looking for vocabulary using 
initial letter sounds, making connections about the pictures 
-During reading: reminding the children to track text with finger and 
eyes, prompting reading strategies (e.g., get your mouth ready and 
say the first sound), prompting rereading to self-correct (that 
sounds right and makes sense but does not look right, try that 
again). Rereading with the child for fluency 

Data Gathering will be outlined  and collected in the 
first three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle – November 17th  

Learning was demonstrated by: 
PM and/or running record assessment 
-biweekly letter/sound assessments (K/1) 
-biweekly Dolch and/or frequently used words assessments 
-anecdotal notes from Guided Reading/Reading Conferences and 
Shared Reading lessons 
- Benchmarking assessments prior to each team meeting 
- large group discussions  
- comparing two books and predicting during stories 
- models understanding of meaning during modelled and shared 
reading experiences and media 
-Shows an interest in reading, looks at non-fiction library books with 
peers at play time 
- doing well with rhyming on Hear builder and points out rhyming 
words to teachers and peers 

 

Some progress has been noted in most students.  
In Kindergarten, students are early readers who are quickly 
developing their reading skills. The next steps are to continue to read 
with the children 1-1 to focus on further developing their reading 
strategies, encouraging independent attempts at discussing their 
connections and schema, and adding detail when retelling. Next is to 
increase the text level to C/D to develop sight word recognition and 
challenge the children to use other reading strategies (chunky 
monkey, skip over the word). In the next cycle the focus will be to 
develop students ability to retell for both fiction and non-fiction 
books. There will be increased opportunities for the children to 
model their reading progress with others.  Time will be provided for 
the children to develop their phonological awareness skills.  
Continue to work to:  Apply the learning goal and success criteria to 
different texts (fiction/non-fiction) – use descriptive feedback in 1:1 
reading conference – increase reading level and independence to 
apply reading strategies, reminders to stay focused – demonstrate 
understanding of meaning when answering questions and when 
retelling – share text-to-self connections before, during and after 
reading – before, during and after reading text-self connections 

31% did not meet the standard in  

Grade 3 and did not meet it in Grade 6.  



-after reading: praising the child’s attempts and strategies used, 
engaging the child in discussions focusing on meaning and making 
text-self connections 
-develop phonological awareness through Hearbuilder 
-to increase confidence and interest in reading, provide 
opportunities for the children to read to peers and the class fiction 
and non-fiction books from their conferences 
-opportunities for looking at books in the class (quiet reading time) 
- address gaps by teacher modelling reading for meaning and 
making connections during whole group experiences 
– use the reading strategies chart as reminders and tracking while 
reading (e.g., Eagle eye look at the picture clue) 
– more intensive 1:1 teaching, mini-lessons planned around 
weaknesses observed during reading  
– if the student meets the success criteria, increase the 
expectations and refine the success criteria 
– shared reading, Hearbuilder, Raz-Kids, centres 
– continue to model what good readers do during shared reading 
texts 
– encourage students to participate in discussions and share 
thinking about stories  
Success Criteria 
I can practice reading assigned Dolch words 3-5 times/week in 
games and activities                                   
I can use the reading strategy posters to help me figure out hard 
words (e.g., chunky   monkey, stretchy snake)  
I can stop and think about what I’ve read at the end of each 
sentence or paragraph 
I can ask myself if what I’ve read sounds right (S), looks right (V) and 
makes sense (M) 

 

 

about the text – shared reading of non-fiction text on Pebblego and 
fiction/non-fiction on RAZ Kids 
Continue to focus on delivering a comprehensive reading program 
with a focus on Guided and Shared Reading 3 to 5 times a week, to 
see increased improvement in our students’ ability to read for 
meaning and make connections in both fiction and non-fiction text 
will be further explored in moving forward with consideration to 
going deeper in the work. 
 

 

 

2nd  CYCLE OF INQUIRY  
Starting November 20, 2017 

Complete this section with any new data from your 1st 
Cycle of Inquiry. 
 
 If we deliver a comprehensive reading program with a focus 
on Guided and Shared Reading 3 to 5 times a week, then we 
will see an improvement in our students’ ability to read for 
meaning and make connections in both fiction and non-
fiction text as measured by PM Benchmark/Benchmark 
Assessment System base data for three focus students. 

 
 
 
 

Actions will be outlined in the  three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle on 
 March 9th, 2018 

 
In the second cycle, teachers of all primary grades (Junior 
Kindergarten to grade 3) have been working on developing students 
early reading skills through guided and shared reading and/or 1-1 
reading conferences 2-3 times a week. 
The learning goal is to use knowledge of words and cueing systems 
to read fluently and self-correct when meaning breaks down. 
Specifically, the focus has been on the following: 
-Modelling reading skills and comprehension during 1-1 
conferences 
-Focus on tracking text with their eyes and a finger to pay attention 
to visual information 
-Before reading: Discussing the title page, schema (what do you 
know?), taking a picture walk and looking for vocabulary using 
initial letter sounds, and making connections about the pictures 
-During reading: Reminding the children to track the text with their 
finger and eyes, prompting reading strategies (e.g., get your mouth 
ready and say the first sound), prompting rereading to self-correct 
(that sounds right and makes sense but does not look right, try that 
again) and rereading with the student for fluency 

Data Gathering will be outlined  and collected in the 
three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle on  March 9th, 2018 

 
Learning was demonstrated by: 
- PM Benchmarks and/or Running Record Assessment 
-Dolch word list assessments 
- Video (Seesaw) or recording (Raz-kids) of student learning 
- Reading conferences 
- Large group discussions 
- Comparing two books and predicting during stories 
- Demonstration of interest in reading 
- Modelling understanding of meaning during modelled and shared 
reading experiences  
 
Three children in each class are being tracked.  Our data supports 
student improvement in the following manner as evidenced by our 
table. 
 
 
 
 

  
 

 
 
 
 
 
 
Students are making progress. 
In Kindergarten, students are early readers who are quickly 
developing their reading skills in senior kindergarten with a few 
beginning to read “A” books in junior kindergarten. The next steps 
are to continue to read with the children 1-1 to focus on further 
developing their reading strategies, encouraging independent 
attempts at discussing their connections and schema, and adding 
detail when retelling. Next is to increase the text level to develop 
sight word recognition and challenge the children to use other 
reading strategies (chunky monkey, skip over the word). In the next 
cycle the focus will be to continue to develop student’s ability to 
retell using both fiction and non-fiction books. There will be 
increased opportunities for the children to model their reading 
progress with others.  More time will be provided for the children in 
kindergarten to develop their phonological awareness skills.  
In all primary grades to continue to work on the following:  Apply the 
learning goal and success criteria to different texts (fiction/non-
fiction), use descriptive feedback in 1:1 reading conference, increase 
reading level and independence to apply reading strategies, 
reminders to stay focused, demonstrate understanding of meaning 



-After reading: Praising the child’s attempts and strategies used, 
engaging the child in discussions, focusing on meaning and making 
text-to- self connections 
-Develop phonological awareness with some students that have this 
need through technology – Hearbuilder (Phonemic awareness 
focus) 
- Tier three intervention for some students struggling include small 
group focused on Guided Reading, Raz Kids, Hearbuilder 
- To increase confidence and interest in reading, provide 
opportunities for the children to read to peers and the class both 
fiction and non-fiction books from conferences 
- Opportunities for looking at books in the class (quiet reading time) 
- Address student gaps in learning through teacher modelling 
reading for meaning and making connections during whole group 
experiences 
– Use the reading strategies chart as reminders and tracking while 
reading (e.g., Eagle eye, look at the picture clue) 
– More intensive 1:1 teaching, mini-lessons planned around 
weaknesses observed during reading  
– If the student meets the success criteria, increase expectations 
and refine the success criteria 
– Continue to model what good readers do during shared reading 
texts 
– Encourage students to participate in discussions and share 
thinking about stories  
 
Success Criteria 
I can practice reading assigned Dolch words 3-5 times/week in 
games and activities                                   
I can use the reading strategy posters to help me figure out hard 
words (e.g., chunky monkey, stretchy snake)  
I can stop and think about what I’ve read at the end of each 
sentence or paragraph 
I can ask myself if what I’ve read sounds right (S), looks right (V) and 
makes sense (M) 

 
Profile 

 
Increased by 
1 level 

 
Increased 
by more 
than 1 
level 

 
Decreased 

 
Stayed 
the 
Same 

 
LD 
 
 
 

2 – 66% 

increased 

by 1 level 

 1 – 33% 

increased 

by ½ level 

   

 
 
Student 
of 
Promise 
 
 

2 – 66% 

increased 

by ½ a 

level 

33% 

increased 

by more 

than 1 

level  

 

  

 
Level 
3/4 

 100% 

increased 

by more 

than 1 

level  

  

 
The level 3 and 4 students did make the most gains as 
referenced by our data increasing by more than 1 level.  
However, students in all groups showed improvements. 

when answering questions and when retelling, share text-to-self 
connections before, during and after reading – before, during and 
after reading text-self connections about the text – shared reading of 
non-fiction text and fiction/non-fiction on RAZ Kids 
Continue to focus on delivering a comprehensive reading program 
with a focus on Guided and Shared Reading 3 to 5 times a week, to 
see increased improvement in our students’ ability to read for 
meaning and make connections in both fiction and non-fiction text 
will be further explored in moving forward with consideration to 
going deeper in the work.  We need to continue to apply the 
learning goal and success criteria to different texts (fiction/non-
fiction) and be sure to use descriptive feedback in 1:1 reading 
conferences 
We plan to continue to work further on our comprehensive literacy 
focus and go deeper as we move forward.  We know students are 
learning and improving but need to strive to increase the gains 
experienced especially by the Students of Promise and those LD.  
 

 

 

3rd CYCLE OF INQUIRY  
Starting March 19, 2018 

Complete this section with any new data from your 2nd 
Cycle of Inquiry  
 
 
If/Then Statement: Posted by March 30, 2018 

 
If we deliver a comprehensive reading program with a focus 
on Guided and Shared Reading 3 to 5 times a week, then we 
will see an improvement in our students’ ability to read for 
meaning and make connections in both fiction and non-
fiction text as measured by PM Benchmark/Benchmark 
Assessment System base data for three focus students. 
 
 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle by        
June 15th, 2018.  

 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 
Monitoring Template” and summarized here at the end 
of the cycle by June 15, 2018. 

  
 

Reflections of Learning Teams work for cycle two will 
be summarized here at the end of the cycle by June 
15th, 2018, and posted on Insite 

    


